








































































































































































































































































例就是「美國和平資源中心」(US-amerikanische Peace Resource Center)提出來的「人權時
間線」(Human Rights Time Line)的觀點，主張在人類社會及其儲存文化模式的歷史中，
人權尊嚴、人權和人類義務的觀念總是一再的出現，逐漸匯集起來而貢獻於現代人權規
範的主流。因此，人權的觀念具有共同性和普效性。但是這種觀點的缺失在於並未將早











































2003: 31)：(一)「學習去認識」(learning to know)─認知的學習目標和學習內容；(二)「學
習去做」(learning to do)─工作層面與經濟的學習目標和學習內容；(三)「學習一起生活」
(learning to live together)─「學習與他人一起生活」(learning to live with others)─社會道德的
學習目標與學習內容；(四)「學習去成為」(learning to be)─人格方面存在的學習目標和學
習內容。連哈特主張人權教育具有世界性效力的文獻主要如下(Lenhart, 2003: 32-44)：
(一)世界人權與民主教育行動計劃(World Plan of Action on Education for Human Rights and












(二)和平、人權與民主教育行動宣言與整合架構(Declaration and Integrated Framework of





























(三)聯合國國際人權教育十年行動計劃(International Plan of Action for the United Nation










































































對下列幾種人權教育的教材，進行詳細內容的分析(Lenhart, 2002: 199-216; Lenhart, 2003:
47-70)：
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Abstract
Volker Lenhart’s pedagogy of human rights isdeeply afected by Hermann Röhrs’ pedagogy 
of peace, Lawrence Kohlberg’s cognitive theory of moral development, Karl Doehring’s 
empirical jurisprudence and Bety A. Reardon’s theory of human rights education. He 
emphasizes analysis of international human rights documents and cares about the development
of human rights criteria. He is not only to ascertain status for pedagogy of human rights in
system of educational science, but also to analyze curriculum materials and instructional
methods for human rights education. For him, education is a human right. He emphasizes
conservation of human rights and cultivates human rights concepts for relevant persons in
pre-vocational education. His pedagogy has many revelations for Taiwan’s development of 
human rights education. This article has following aims, (1) to discuss thought ancestry of Volker
Lenhart’s pedagogy of human rights, (2) to analyze theoretical contents of Volker Lenhart’s 
pedagogy of human rights, (3) to evaluate advantages and disadvantages of Volker Lenhart’s 
pedagogy of human rights, (4) to explain revelations of Volker Lenhart’s pedagogy of human 
rights for Taiwan’s academia. These revelations can contribute to establishing a theory of human
rights education and to the solution of problems for human rights education in Taiwan.
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